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A Note from Lori Kissinger, Executive Director
One of the primary goals of Borderless Arts Tennessee is to enhance the
educational process for children with disabilities by integrating the arts into
curriculum. At times, the focus of the educational program is to expose
young people to artistic techniques. In other cases, the arts are used as a
tool to support the subjects of Math, Science, English and History. The
Tennessee Department of Education has been the primary partner of artist
residencies for the past 14 years. Funding is provided so that Borderless
Arts Tennessee can offer 4 residencies throughout the State, free of charge
to the participating school.
The teaching artist works with the classroom teacher to develop a schedule
and set of goals that will be accomplished. The artist is responsible for
creating a curriculum map, a universal design tool for adaptations that may
be needed for various ability levels, lesson plans and a form of evaluation.
For the 2019-2020 school year, Borderless Arts Tennessee also received a
contract from the John F Kennedy Center for the Performing Arts to provide
residencies in school with a distinct focus on using the arts to teach math
and science skills. Each residency also had a focus of sound.
The residencies offered through the John F. Kennedy Center had to be
educationally based, but they did not have to take place in a school setting.
These residencies were offered in community settings. Due to the variety of
residencies, the types of educational tools and materials that artists have
provided for this curriculum guide will also vary in presentation.
Borderless Arts Tennessee believes that this guide contains a wealth of
ideas and plans that we are pleased to share.
Please note that Borderless Arts Tennessee was formerly VSA Tennessee
until the middle of October 2017.
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Special Thanks to Our Talented Artists across the State
Bailey Earith
Jennie Harriman
Les Kerr
Dee Kimbrell
Bob Stagner
Tammy Vice
A huge round of applause for our funders, without who these programs
would not be possible: John F. Kennedy Center for the Performing Arts
Tennessee Department of Education
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Robbie Ammons
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Daisy B. Casey
Community President
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Attorney
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Daisha Fowler
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Mark Holcomb
Retired/Insurance
Everett James
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Sharon Kay
General Manager
JAZZY88/Fisk University
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Christian Kissinger
Public Consulting Group
Ann Kraft
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Bartlett High School - (Dee Kimbrell)
Date: October 2019
Theme: Sounds of the Night
Students served: (5 Special Needs classrooms)
Teaching Artist: Dee Kimbrell
Materials: (2) 3 x 4 canvases, paint, brushes, bottle caps (washed and
sorted), YouTube video of night sounds
Objectives:
1. Social Emotional – Manage one’s own emotions
2. Social Emotional - Recognize the feelings and perspectives of others.
3. Social Emotional - Recognize individual and group similarities and
differences.
4. Social Emotional - Use communication and social skills to interact
effectively with others
5. Cognitive – Identify animals from sounds
6. Mathematics – Match colors and shapes
7. Social Emotional - Demonstrate an ability to prevent, manage, and
resolve interpersonal conflicts in constructive ways.
8. Social Emotional - Contribute to the well-being of one’s school and
community.
Outcomes:
1. Students were able to identify specific animals while listening to an
audio of night sounds
a. When asked what animals they recognized when they listened
to the Sounds of the Night audio, they replied with various
animals: (crickets, owls, fox, coyote) This also sparked
memories of times they were in nature and prompted the
sharing of stories of their nighttime experiences in nature while
they worked on the art pieces.
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2. Students were able to match colors and shapes to create the bottle
cap images
a. Some students worked independently to match the shapes,
sizes and colors of the caps. Some students were given visual
cues to know where to place the cap. Some students were
worked with hand over hand to place a cap. One nonverbal
student began just placing a cap randomly and when I gave her
some visual cues of where to place the caps on the section she
was working on, she completed the entire section. The
teachers indicated this was unusual for her to be able to do
that.
3. Students were able to work together cooperatively to create the bottle
cap image.
a. Students had to negotiate their personal space (as there were
as many as 4 around the images at one time), had to take turns
to place caps when they were working on borders so as to not
leave a gap, and negotiate who would work on what part of the
image. Much of this was done independently by the students
without prompting from the teachers or teaching artist.
4. Students were able to problem solve and use critical thinking skills
when the caps did not match the space size and decided how much
glue was appropriate to adhere the caps to the canvas.
a. Students discussed with each other how much glue was
appropriate to put on the cap to hold it to the canvas and
problem solved this issue. Students offered opinions and
shared caps of different sizes when the caps didn’t fit the
space.
Assessment: Criterion-referenced assessment: Teaching artist informally
observed students while working with them on the project and asked open
ended questions based on the four Outcome statements based on the
abilities of the students. Abilities ranged from non-verbal to slightly
developmentally delayed and various physical and social challenges within
the group.
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Methods to measure success: Students completed two 3 x 4 ft bottle cap
images that will be hung in the school office (with a plaque giving credit to
the students, teaching artist, JFK and Borderless Arts) and the county
school district office. Students were observed to measure success and
asked questions to obtain information as they worked on the art pieces.
Biggest Successes:
• One boy stood back and looked at the panther when it was
completed and said with awe, “That is the most beautiful piece of art
that I have ever seen” and when I said “And you helped make that!”
He just beamed!
• A nonverbal student was resistant at first to participate, but as I
showed her first hand over hand how to attach the caps, we worked
together to complete an entire section of the Owl piece. We went
from hand over hand instruction because she was randomly placing
the caps on the canvas, to me holding the glue bottle and putting the
glue on the cap while she held the cap and then she placed the caps
on in a straight line on the “unibrow” (as another student called it) of
the owl without any instruction of where to put the caps. When we
completed that line I said to her “When you see this, you know that
you did this WHOLE section all by yourself!” and she smiled. The
teachers indicated that this was unusual for her to be able to attend to
a task for this extended amount of time.
Challenges within the project: There were various levels of abilities
within the 5 classes. Some of the ways that I made adjustments were to
work hand over hand, limit the number of students working at one time, and
give visual cues on where to place the caps. There was one student that
chose not to participate past the 3 required caps because “It was a dumb
project”. He came back and looked at the piece when it was finished and
said that it was “cool looking”.
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Educational Moments: I believe this project served to raise awareness in
the school of what these students are capable of and served to empower
these students. Teachers took pictures and when the principal came by he
said he wanted the panther hung in the office so everyone could see it.
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Eagle View – Dee Kimbrell
Date of Residency: February 25 -27, 2020
Contact: Magdelena Koudelka, Art Teacher
Number of Students: 647
Project: A school wide collaboration to create a bottle cap mural of the
school’s mascot, a Predator Cub
Overview:
Each student was able to contribute to the creation of this mural by painting
and gluing caps.
Day One:
5th grade painted the drawn image onto the canvas of the Predator Cub.
Students made design decisions regarding the background of the image.
• Objectives:
o Students will collaboratively create a bottle cap image of their
mascot for the school
o Students will make decisions regarding size, color and placement
of cap.
o Students will formulate and ask questions of a local artist to learn
more about the career of an artist.
• Standards:
• Anchor Standard #1. Generate and conceptualize artistic ideas and
work.
• Anchor Standard #2. Organize and develop artistic ideas and work.
• Anchor Standard #3. Refine and complete artistic work.
• Anchor Standard #6. Convey meaning through the presentation of
artistic
12

• Assessments:
o Teacher Observation
 Methodology:
• Teacher Observation
o Open ended questions
o Completed artwork

Lesson Plan:
Day One through Four:
• Introduce Self to Students and answer questions
• Work in small groups (3 – 6) to choose and glue caps to the canvas.
• Answer questions regarding the experiences of an artist.
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Story:
A boy who had autism and very little verbal abilities came into class with his
aide before the rest of the class members. Observing that he also had
some behavioral issues, I went to him to ask if he would like to come and
add to the artwork before the rest of the class came in so that I could give
him individual attention. His Aide spoke up and said, “No that is okay. He
will just draw.” and proceeded to give him some paper and markers to draw
with. I asked him if he enjoyed drawing and the Aide said that he was a
very good artist and he loved to draw cartoons. He proceeded to draw a
Mickey Mouse. I placed two black caps on the ears of the Mickey Mouse
and asked him if he liked that? If not, he could remove them. He said, “I
like that!!” and didn’t remove them. I asked him again if he would like to
come up and work with me because this was going to be hung up for the
school. He smiled very broadly and said “Yes!” He came up to the bottle
cap artwork and glued on 3 caps.
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Edison School - (Les Kerr and Tammy Vice)
Date: January 2020
Theme: I’m Listening
Students served: 17
Teaching Artist: Tammy Vice, Les Kerr
Materials: 1. Power point presentation with image illustrating sound waves
(rock making waves in water), images of locations to hear sounds in person
(auditorium, church, government building), images of devices used to listen
and transmit sounds (radio, record player, iPhone).
2. Guitar, ukulele, various percussion instruments including bongos,
tambourines and maracas.
Objectives:
9. Social Emotional – Enjoy the creative process of expression through
words and music
10.
Social Emotional – Work with others in “clustering” ideas that
would eventually become verses, chorus, bridge and melody of song.
11.
Social Emotional - Recognize individual and group similarities
and differences through contribution of ideas for song.
12.
Social Emotional - Use communication and social skills to
interact effectively with others
13.
Cognitive – Identify the types of sounds to be evoked by song
lyrics (thunder, rain, musical instruments, etc.)
14.
Mathematics – learn the importance of keeping time in music,
number of verses in a song
15.
Social Emotional - Demonstrate an ability to work together to
create and perform music.
16.
Social Emotional - Contribute to the well-being of one’s school
and community.
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Outcomes:
5. Students were able to discuss sources of sounds and when and
where they might be heard.
a. When the song theme was identified, students identified similar
types of sounds for inclusion in each verse. For instance,
outside sounds (rain, thunder, bird chirping) and inside sounds
(a mother cooking in a kitchen, people playing instruments in a
living room)
6. Students were able to offer suggestions to everyone regarding the
subject matter of the song.
a. The students were asked to talk about their favorites sounds
with no right or wrong suggestions. The sounds were written on
a screen as they offered their suggestions, with students talking
with each other and facilitators as the suggestions were written.
7. Students were able to work together cooperatively to create the song.
a. Once similar sounds were identified, students then created a
story for each verse and a chorus and bridge using those sound
ideas.
8. Students were able to perform the song.
a. Students not only learned to sing the song but they also played
percussion instruments while performing it.
Assessment: Criterion-referenced assessment: Teaching songwriters
informally observed students while working with them on the project and
asked open ended questions, based on the four Outcome statements
based on the abilities of the students. Abilities ranged from non-verbal to
slightly developmentally delayed and various physical and social
challenges within the group.
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Methods to measure success: Students created a complete song
focusing on sound and were able to learn and perform the song. The
students completed a song in a way that teaches team building, taking
turns and cooperation, while increasing self-esteem. The academic lessons
of sequencing song elements in a logical order helped students understand
importance of taking the necessary steps to complete any project or life
goal.
Artistically, the participants experienced the joy of their own creation and
the impact it can have beyond themselves as others hear it.
Socially the students benefitted by working together for a common goal and
interacting with one another as the songwriting process evolves.
Additionally, performing the completed song for an audience bolsters selfesteem.

Biggest Successes:
• All students were positive about the idea of creating something
themselves.
• The students enjoyed performing the song and even the non-verbal
students used tambourines, bongos and other instruments to play
along.
• By the end of the last session, most students had committed many
lyrics to memory and were singing without having to read the lyrics
that were projected for them to see.
• Everyone in the class had the opportunity to participate. It was a
positive experience that kept students engaged and smiling.

17

Challenges within the project: There were various levels of abilities
among the students. Older and more articulate students were naturally
more likely to offer suggestions, but the others were definitely engaged in
the songwriting and performing process. Some of the adjustments were to
attempt to engage all of the students by asking if they played any musical
instruments, having them start singing the song as soon as a melody was
established (even before the words were complete) and to encourage them
to play or sing.
Educational Moments: I believe this project served to reinforce to the
students what they are capable of and served to empower them. Their
self-confidence was obvious and they were all willing to participate and
contribute to the best of their abilities. The students learned how a song is
constructed, as well as the importance of well-constructed elements
(verses, etc.) and their communication and storytelling skills also benefitted
from the process.
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I’ve Been Listening by Edison School, Les Kerr & Tammy Vice
Chorus: I’ve been listening to the sounds all around
I’ve been listening
Inside, outside, and up and down
I’ve been listening every day and every night
I’ve been listening and everything’s alright
(Chorus)
Mama’s in the kitchen, popping us some corn
Brother’s in the living room getting out his horn
Sister plays the violin, it’s keyboards for me
Dad’s on drums, here it comes, our homegrown symphony
(Chorus)
A storm is brewing up outside, the wind chimes start to play
Distant thunder’s telling us that rain is on the way
The dogs can hear it coming. They begin to howl
We’re inside and we’re all dry. Let’s start the music now.
(Chorus)
The roaring of a jet plane, the soft chirp of a bird
Around us all, big or small, Sounds cry to be heard.
(Chorus)
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Greeneville Middle - (Bailey Earith)
Please list three (3) participant-based learning outcomes and related
assessment criteria in the space provide.
-Learning Outcomes –
a. Students will learn facts about Venezuela.
b. Students will create percussion instruments (egg shakers).
c. Students will play along with the rhythm of the waltz
-Assessment Criteria a. Students will answer questions about Venezuela.
b. Students will follow directions to create shakers.
c. Students will listen to music and follow the conductor.

-Methods and Results –
a. Oral quiz,
b. observation of finished product,
c. video documentation.
How did you know that participants learned it? What did success look like?
a. Students answered questions correctly.
b. Students successfully created percussion instruments.
c. Students paid attention to the video song and conductor to play
the rhythm.
What methods did you use to measure success? What did participants
learn? What were the results of the learning?
We did a combination of oral quizzes, project-based learning and
video observation. Students learned facts about Venezuela and
music.
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What were the important successes within your program? Please tell us 1-3
success stories (big or small, flashy or ordinary).
One student was part of the class but was unable to participate in the
program due to scheduling issues. His classmate insisted on
creating an instrument for his so he wouldn’t feel left out.
What were the biggest challenges within your program?
Because of the language barrier with the musician from Venezuela,
the song she sent was a little more difficult than I had hoped for this
project.
What were the most educational moments ("Aha!" moments) while
conducting your program for members of your organization and/or
participants?
Because of the difficulty of the music and the level of the students, I
decided to break the class into two groups to simplify the rhythm each
student needed to play.
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Enduring Understandings (big ideas or concepts): Students will learn to play along with the beat of a waltz.
Learning Outcome 1:
Students will learn facts about
Venezuela
Assessment Criteria:
Students will answer questions about
Venezuela
Instructional Activities
1

2

3
4
5…
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Lecture about Venezuela

Learning Outcome 2:
Students will create percussion
instruments (egg shakers)
Assessment Criteria:
Students will follow directions to
create shakers
Instructional Activities

Learning Outcome 3:
Students will play along with the
rhythm of the waltz
Assessment Criteria:
Students will listen to music and
follow the conductor
Instructional Activities

Fill plastic eggs with 12 pony beads.

Students listened to and watched
video of Venezuelan waltz

Decorate eggs with decoupage and
tissue paper

Students learned about rhythm
and waltzes
Students followed conductor to
play along with the video

https://www.youtube.com/watch?v=Ln3fee-mKy4
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Martin Luther King Jr. Magnet – Deanne Collins
Date: January13-28 2020
30 for two days

Number of students: 45 7th graders for 2 days

Objectives
Intellectual
• To recognize Dance as a visual art form-thereby creating
landscapes
• To recognize Sound as an artform -thereby creating Soundscapes
• Introduction of the 7 Universal Symbols of design as a means of
expression in dance and in sound.
Cooperate Socially, Emotionally, Creatively
• To work cooperatively with others- decide to yield or block
• To decide on where as an individual in the ensemble to fulfill the
landscape and sound images.
• To demonstrate an ability to manage, prevent or resolve distractions
from others
• To work successfully as a performing ensemble.
Outcomes
• Students were able to identify and demonstrate the 7 universal
symbols of design visually and with sound
• Students were able to work in small groups designing a sequence of
symbols and sounds
• Students were able to work together in small groups and also in the
more challenging large group structures
• Students has to manage personal space and yield to the those in
close proximity.
• The development and effective presentation of a large Performance
Piece,
Humanity: Connections, using the elements of Landscape and
Soundscape.
Assessment
Teacher informally observed students as they were solving the problems of
shape, sound and the other working students. As they followed directions
24

and designed his or her body and sound to fulfill the problems and blend
with the others. Abilities ranged from the obvious athletes and ballet trained
… to the physically unskilled and inexperienced student. All were
successful when they applied their own creativity and enthusiasm.
Challenges
Space! The first 2 sessions we were 45, 7th graders in a regular classroom
with chairs. The second day we were in the same classroom without the
chairs. We were able to do the small group activities with limited space
and the larger serpentine line. The third session we moved to an ideal
space. We divided the group into two and worked with the performance
concept.

25

26

Piedmont Elementary – Jennie Harriman
Enduring Understandings (big ideas or concepts): To explore sound, students will build an instrument out of
cardboard and wood using hammers, saws, and drills.
Learning Outcome 1:
Explore different sounds.
Assessment Criteria:
Students explore sounds in the
classroom.
Methods:
Demonstrate a variety of sounds and
observe responses.
Document with photos and/or video.
Instructional Activities

1

2

3

4
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Learning Outcome 2:
Demonstrate how to use tools
safely.
Assessment Criteria:
Students use tools safely and
effectively.
Methods:
Observe students using the tools and
ask questions related to tool safety.
Document with photos and/or video.
Instructional Activities

Learning Outcome 3:
Build a project.
Assessment Criteria:
Students complete projects.
Methods:
Observe students and ask
questions related to sound.
Document with photos and/or
video.
Instructional Activities

Listen for different sounds in the Show students how to use each tool Demonstrate step by step how to
classroom.
by demonstrating on a piece of
build a Tennessee Music Box.
wood. Give students tips for each
tool that make the tool work more
effectively.
Show students how to feel
vibrations in the throat when
people make sounds.

Give students tips on body
positioning for the most effective
use of tools.

Demonstrate how a singing bowl Assist students as needed by helping
makes sound and let them feel them hold tools.
the vibrations. Let learners play
it.
Mix colors with baking soda and
vinegar to see and hear the
chemical reaction.

Demonstrate how to play the
instruments.

UDL Guidelines

Unit of Study

I. Provide multiple means of REPRESENTATION– Recognition
Networks
1. Provide options for perception

Arts Options:

1.1 Customize the display of
information

x1.2 Provide alternatives for auditory
information

Combine verbal instructions with
physical objects by showing sample
projects and using actual tools and
other materials.

x1.3 Provide alternatives for visual
information

Combine verbal instructions with
physical objects by showing sample
projects and using actual tools and
other materials.

2. Provide options for language and

Arts Options:

symbols

2.1

Define vocabulary and symbols

Show visual and textural examples.

o 2.2 Clarify syntax and structure
o 2.3 Decode text and mathematical
notation
o 2.4 Promote cross-linguistic
understanding
x2.5 Illustrate key concepts nonlinguistically
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Demonstrate how to use tools and
how to play instruments.

3. Provide options for comprehension

x3.1 Provide or activate background
knowledge

Arts Options:
Ask learners what sounds they hear in
their classroom. Demonstrate how to
feel vibrations.

x3.2 Highlight critical features, big
ideas, and relationships
x3.3

Guide information processing

x3.4
Support memory and
transfer
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Ask questions referring to learning
activities from the prior day.

UDL Guidelines

Unit of Study

II. Provide multiple means for ACTION AND EXPRESSION - Strategic Networks
4. Provide options for physical actions

o 4.1 Provide options in the mode of
physical response

Arts Options:
Demonstrate modifications for how to
use tools more easily for learners with
low muscle tone.

o 4.2 Provide options in the means of
navigation
x4.3 Provide options for accessing tools
and assistive technologies
5. Provide options for expressive skills

and fluency

Provide sanding blocks with elastic
for learners with low muscle tone in
their hands.
Arts Options:

o 5.1 Allow choices of media for
communication

x5.2 Provide appropriate tools for
composition and problem solving
o 5.3 Provide ways to scaffold
practice and performance
6. Provide options for executive

functions

o 6.1 Guide effective goal setting
o 6.2 Support planning and strategy
development
30

Provide a variety of colors and tools to
decorate projects.
Review sound and vibrations.
Arts Options:
Use assistive devices for nonverbal
leaners to make choices.

o 6.3 Facilitate managing information
and resources
o 6.4 Enhance capacity for monitoring
progress
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UDL Guidelines

Unit of Study

III. Provide multiple means for ENGAGEMENT - Affective Networks
7. Provide options for recruiting

interest

x7.1 Increase individual choice and
autonomy
7.2 Enhance relevance, value, and
authenticity
x7.3

Reduce threats and distractions

8. Provide options for sustaining effort

and persistence

o 8.1 Heighten salience of goals and
objectives
x8.2 Vary levels of challenge and
support

x8.3 Foster collaboration and
communication
x8.4 Increase mastery-oriented
feedback
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Arts Options:
Offer choice of material colors, eye
protection and sanders.
Explore ways to use finished projects.
Use language that supports positive
reinforcement and respect for the
learners.
Arts Options:
Display steps to make the project.
Use language that supports positive
reinforcement and respect for
learners while they use tools.
Encourage learners to work
independently as appropriate for the
leaners.
Have learners work together and
share results with each other..
Use language that supports positive
reinforcement and respect for the
learners.

9. Provide options for self-regulation

Arts Options:

o 9.1 Guide personal goal-setting and
expectations
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o 9.2 Scaffold coping skills and
strategies

Encourage learners by using positive
reinforcement.

o 9.3 Develop self-assessment and
reflection

Ask learners which tool they enjoyed
most.

Borderless Arts JFK Sound Residency-Piedmont Elementary School
Day 1
Sounds and Vibrations Introduction
We hear sounds with our ears.
What sounds can we hear in the classroom?
Sounds can be quiet or loud.

We can feel sounds with our bodies.
Sounds make vibrations.
When people talk, their voice box vibrates. Your voice box is part of your throat.
Put your hand on your throat and make an ahhhh sound. Can you feel the vibrations?

Singing bowl
•
•
•

Quiet and loud
Gong and hum
Vibrations –touch the bowl to feel it, take a turn making it sing

The sound of mixing colors
•
•
•
•
•
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Baking soda
White vinegar
Smal cups of baking soda
Cups, small pitcher with handle, droppers or squeeze bottles for vinegar
Food coloring (primary colors in different containers of white vinegar)

Making an Instrument
Instruments make sounds by vibrating, like the singing bowl.
Show example of cardboard box instrument borrowed from The Music Outlet.
Introduce Tennessee music box.

1. Paint boxes with one color
•
•
•
•
•
•

Boxes
Smocks
Tempera paints
Rollers, foam brushes, paint palettes
Tennis balls and/or foam curlers for adapting painting tools
Damp paper towels for hands

Some students used assistive devices to choose the paint color they wanted.

2. Let dry
•
35

Space to dry boxes

Day 2

Instruments

1. Review sounds and vibrations. We can hear sounds. We can feel sounds.
•

What sounds have you noticed since my last visit?

2. Share wind-up music boxes and the singing bowl.
3. Show example of can instrument loaned from The Music Outlet.
•

Fingerboard

4. Building the fingerboard for the TN music box

•

Saw paint stick.
-miter box
-saw
-gloves
-eye protection

-

•
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Sand the ends.
-sandpaper

•

Mark for drilling (or prep on your own).
-use head pattern
-awl
-hammer

•

Make hole in end of box for string. (We didn’t have enough time the day we used the other
tools, so we did this on day three after the splatter painting dried.)
-marker
-awl
-hammer

•
37

Drill holes on paint stick for string and tuner
-3 drills with 5/64” bits

-3 X blocks

•

Glue head support piece and let dry
-glue
-foam brush

5. Put the box painted in step 2 into the splatter paint box. Splatter paint by
shaking the brush back and forth or tapping the brush.

•
•
•
•
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Splatter paint box with high sides that is larger than the instrument box. This keeps the splatter
in the box, so the room stays clean!
Tempera paints (thinned to a consistency that splatters easily)
Paint cups
Paintbrushes

4. Alternatively, decorate the box with bubble wrap taped to a rolling pin or another decorating
technique.

Day 3

1. Finishing the TN music box:
•
•
•
•
•
•
•

Prep fingerboard by gluing on the nut and bridge (toothpicks) and starting to screw in the screw
eye (for the tuner) in the hole drilled on the head.
Draw color-coded fret lines on the fingerboard.
Prep string by cutting to length and twisting one end around an eyelet.
(This will prevent it from coming through the hole in the end of the box.)
Feed string through hole in box.
Glue fingerboard to box.
Feed string through hole in end of fingerboard, over the bridge and nut, and twist around
bottom of screw eye a couple of times, then through the eye.
Turn the screw eye to tighten the string. Insert an awl through the eye of the screw eye to turn
it. Use wire cutters to remove excess string from the screw eye.

2. Review sounds and vibrations. We can hear sounds. We can feel sounds.

3. My father’s instruments
•
•
•
•

Photo of my father and the giant instruments he helped make at The Music Outlet in Sevierville,
TN
Show fiddle my father made
Review parts of the instruments: body, fingerboard, strings
Demonstrate how the fiddle makes sound

4. Demonstrate how to pluck the string of the TN music box to make sounds.
Demonstrate how to use the color-coded guide to play “Twinkle, Twinkle Little
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Star.”

For some students, we decided to make a box drum instead of a TN music box. This was more
appropriate for their abilities.

5. Visit another classroom to describe the process and demonstrate what students built.

40
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Pigeon Forge Middle – Bailey Earith
Enduring Understandings (big ideas or concepts): Students will learn about the history of radio dramas and
collaborate with ELA class to create an original story with sound effects.
Learning Outcome 1:
Students will learn facts about how
radio dramas were made historically.
Assessment Criteria:
Students will answer questions about
old radio drama production
Instructional Activities
1

2
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Students watched a video
showing how old radio drama
shows where made.

Learning Outcome 2:
Students will create an assortment
of percussion instruments
Assessment Criteria:
Students will follow directions to
create an assortment of percussion
instruments
Instructional Activities

Learning Outcome 3:
Students will provide the sound
effects for stories written by ELA
students.
Assessment Criteria:
Students will collaborate w/ ELA
students to create an original
story with sound effects.
Instructional Activities

Students filled different kinds of
containers with various items to
create an assortment of different
noise makers

ELA students listened to the
instruments to get ideas for their
stories.

Students decorated their
instruments using a variety of yarns
and papers.

ELA students wrote stories that
featured sound effects.

3

Sp. Ed. Students practiced
making the sound effects for the
stories.

4

Students presented their story
collaborations.

UDL Guidelines

Unit of Study

I. Provide multiple means of REPRESENTATION– Recognition
Networks
9. Provide options for perception

1.1 Customize the display of
information

1.2
Provide alternatives for
auditory information
1.3
Provide alternatives for visual
information
Provide options for language
and symbols

10.

2.1

Arts Options:
Visual and auditory
visual
auditory

Arts Options:

Define vocabulary and symbols

o 2.2 Clarify syntax and structure
o 2.3 Decode text and mathematical
notation
o 2.4 Promote cross-linguistic
understanding
2.5 Illustrate key concepts nonlinguistically
Provide options for
comprehension

11.
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Arts Options:

o 3.1 Provide or activate background
knowledge

Review info from previous day as quiz

3.2
Highlight critical features, big
ideas, and relationships

Discussed history and math

3.3

Multiple practice sessions

Guide information processing

o 3.4 Support memory and transfer
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Review info from previous day as quiz

UDL Guidelines

Unit of Study

II. Provide multiple means for ACTION AND EXPRESSION - Strategic Networks
Provide options for physical
actions

12.

Arts Options:

o 4.1 Provide options in the mode of
physical response
o 4.2 Provide options in the means of
navigation
4.3 Provide options for accessing tools
and assistive technologies
Provide options for expressive
skills and fluency

13.

Arts Options:

o 5.1 Allow choices of media for
communication
5.2
Provide appropriate tools for
composition and problem solving
o 5.3 Provide ways to scaffold
practice and performance
Provide options for executive
functions

14.

Arts Options:

o 6.1 Guide effective goal setting
o 6.2 Support planning and strategy
development
o 6.3 Facilitate managing information
and resources
o 6.4 Enhance capacity for monitoring
progress
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Structured counting

UDL Guidelines

Unit of Study

III. Provide multiple means for ENGAGEMENT - Affective Networks
Provide options for recruiting
interest

15.

o 7.1 Increase individual choice and
autonomy

Arts Options:
Choice of colors

7.2 Enhance relevance, value, and
authenticity
7.3

Reduce threats and distractions

Provide options for sustaining
effort and persistence

16.

Arts Options:

o 8.1 Heighten salience of goals and
objectives
8.2
Vary levels of challenge and
support
8.3
Foster collaboration and
communication
o 8.4 Increase mastery-oriented
feedback
9. Provide options for self-regulation

o 9.1 Guide personal goal-setting and
expectations
o 9.2 Scaffold coping skills and
strategies
o 9.3 Develop self-assessment and
reflection
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Arts Options:
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Overton Memphis – Dee Kimbrell
Date of Residency: February 22 -23, 2020
Contact: Amy Rice
Number of Students: 14
Project: Creating a bottle cap project to be presented to Sun Records on
April 9th and individual pieces. One group painted on record albums and
the other group used oil acrylics on vintage album covers.
Overview:
Day One:
Because students did not have exposure or experience with record albums,
recording studios or the singers in the Million Dollar Quartet (Johnny Cash,
Johnny Lee Lewis, Carl Perkins and Elvis Presley), we began with
discussion of what a recording studio was for. I brought record albums in
album covers and sleeves for them to hold while we talked about how a
record worked and related that to how they listen to music now on their
phones through downloads and on YouTube.
We watched the YouTube video of the Sun Record Tour and parts of Elvis
Presley, Johnny Cash and Jerry Lee Lewis videos so they could hear the
differences in the music. I had them to clap to the beat and we talked
about how music makes us feel different emotions. We practiced as if we
had a paint brush and moved to the beat of the music to prepare them for
painting paper for a circle in the middle of the bottlecap image.
I gave each of them a paper with a circle the size of the middle part of the
Sun Record image drawn on it. They painted with yellow, red and orange
paint and different sized brushes while they listened to music from Elvis,
Jerry Lee Lewis, Johnny Cash and Carl Perkins. I encouraged them to
paint abstractly to the beat of the music and we talked about how the sound
of each song made them feel.
The students used a 1 inch hole punch and punched 5 circles from the
sheet music for Blue Suede Shoes and placed them inside the black caps
that will encircle the record on the image.
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The students sorted caps by color and worked collaboratively while I
worked with them in pairs to glue caps on the canvas to begin the project.
Most of the caps were adhered to the canvas.
Because the students would not have an individual piece and a few of the
teachers asked about whether they would have something to hang up, I
made an impromptu decision to stay in the afternoon to allow them to paint
on the record albums that I had brought with me. They painted on them
and then used the blunt end of the paint brush to make designs of their
choice. Some of them decided to glue caps on the label part of the record
after they had painted.
Day Two:
Prep: I took the papers home that the students painted and cut them
into small pie shapes so that we could use everyone’s artwork and fill
in the middle of the artwork with their abstract art and it would look
more like a sun rise.
Note: The teacher had inadvertently scheduled a field trip on this day so
the other Special Needs class came in to the classroom for a few hours
and they completed the gluing of the artwork in the middle of the piece and
made decisions about what size cap should be used under the rooster.
Because I didn’t know I would have these students, I gave them the
cardboard sleeves for the records after I had talked about the field trip and
project. They used oil acrylics to color the sleeves. They made decisions
about what to color, how they would like to change the images and listened
to the music of the Million Dollar Quartet while working on their album
covers.
Lesson Plans
Objectives:
• Introduce students to a historical location in their city and the
significance of the events that happened there
• Learn that music can have an effect on our emotions and movements
• Create a bottle cap project to present to the management at Sun
Record Company
Standards:
Anchor Standard #1. Generate and conceptualize artistic ideas and work.
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Anchor Standard #2. Organize and develop artistic ideas and work.
Anchor Standard #3. Refine and complete artistic work.
Anchor Standard #6. Convey meaning through the presentation of artistic
work.
Anchor Standard #11. Relate artistic ideas and works with societal, cultural
and historical context to deepen understanding.
Learning Outcomes:
o Arts learning
o Students learned to match colors and sizes of caps to the
painted image to create a pleasing image
o Academic learning
o Students sorted and classified plastic caps by color
o Students learned about a historical business in their city.
Students learned about the history of music
o Social and emotional learning
• Students learned that music can affect our emotions
and movements
• Students used collaboration skills
Methods:
o Arts Learning
o Students worked in small groups to apply caps in the
appropriate place to create an image.
 Support: If students need assistance to complete the
task, I demonstrated first how much glue to use and how
to apply the cap to the canvas. If students still required
assistance, I then pointed to where the caps should go
and applied the glue as needed.
 Evaluation: Completion of task and completed piece of
artwork
o Academic Learning:
o Students were each given a cup and asked to find a particular
color from a large bowl full of different colored caps. There
were some caps that were similar in color and they had to
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decide which was the color they had been assigned to find,
while working in a small group.
 Support: Some students were not able to stay on task
and began to pour out their caps into other’s cups. I
redirected that student to a smaller bowl they could work
on individually.
 Evaluation: Teacher observation: Completion of task and
separation of caps into color categories.
o Students watched two videos about Sun Record Company and
The Million Dollar Quartet. We had a discussion about how
records are like and different from the songs they download
from the internet.
 Support: Students were very interactive in the discussion
regarding the music and artists and what they would be
doing during the tour of Sun Records. I asked open
ended questions and they participated in the discussion
and made comments on the videos.
 Evaluation: Teacher observation: I asked questions
before I began the discussion about whether they had
ever heard of the artists Elvis Presley, Johnny Cash, Jerry
Lee Lewis, or Carl Perkins (they had not), if they knew
what a record album was (they did not) or how music
could be played from one (they did not). While they
painted, I asked questions to assess if they understood
how records were played and who these artists were.
They were able to answer the questions to express they
had learned about how records worked.
o Social and emotional learning
o Students painted to music of different artists and different styles
of music and moved their paint brushes to the beat of the music
 Support: I had to do hand over hand for a few of them to
help them “feel” the beat.
 Evaluation: Teacher observation and completed piece of
abstract artwork
Story:
One student who has autism was very intently attending and engaged with
painting to the music when the second group was decorating the album
covers. His teachers remarked that they had never seen him able to attend
to his work for that amount of time.
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Painting to the music of The Million Dollar Quartet.
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Station Camp Middle – Dee Kimbrell
Sounds of Baseball
March 9 &10, 2020
Contact: Laura Roush
Artist: Dee Kimbrell
Number of participants: 9
Objectives:
• Students will learn what sounds you will and will not hear at a
baseball game
• Students will work cooperatively to create an artwork to present to
The Sounds organization
• Students will use fingers to place caps onto the artwork.
• Students will use judgement to assess how much glue to use to
adhere the caps to the canvas
Standards:
Anchor Standard #1. Generate and conceptualize artistic ideas and work.
Anchor Standard #2. Organize and develop artistic ideas and work.
Anchor Standard #3. Refine and complete artistic work.
Anchor Standard #6. Convey meaning through the presentation of artistic
work.
Anchor Standard #11. Relate artistic ideas and works with societal, cultural
and historical context to deepen understanding.
Learning Outcomes:
o Arts learning
o Students learned to match colors and sizes of caps to the
painted image to create a pleasing image
o Academic learning
o Students learned what sounds are associated with a
professional ballgame.
o Students learned about a professional baseball team in their city.
o Social and emotional learning
53

• Students considered other’s feelings by taking turns
while working on their artwork.
• Students used collaboration skills

Methodology:
• Worked individually and in small and large groups
Assessment: Teacher Observation and Open Discussions
• Pre assessment prior knowledge of the topic (low)
• Asked questions and showed images to determine if they understood
what sounds were associated with a ballgame and what sounds are
NOT associated with a ballgame.

Lesson Plan:
Day One:
1. Introduction of the Topic
2. Brief Pre-Assessment
a. Method: Teacher Observation and Questions
i. Have you ever been to a ballgame?
ii. What sounds did you hear at the ballgame?
1. Answers : Clapping
3. Watched YouTube Videos of Sounds of Baseball and Organ Music of
Cubs Games
a. https://youtu.be/G9vjg4B81UU Player’s favorite sounds of the
game
b. https://youtu.be/DwH5hb90N00
c. After watching, reviewed and tried to imitate the sounds of:
i. Cheering Crowd
ii. A baseball hitting a bat
iii. A baseball hitting a glove
iv. Organ playing “Take me out to the Ballgame”
4. Introduced the idea of us going to The Sounds game and we would
present them with a gift and pictures of bottle cap art. Reviewed the
symbols within the image of the logo (Baseball, N, what colors were
used in the logo…) Also introduced the idea that each would make
an individual bottle cap image of a baseball on a trifold board.
a. Worked in rotating groups of four to glue on caps
54

b. Others worked at seat on cutting out pictures of crowds
cheering, hitting a baseball, announcers, organ playing at a
game and glued to board.
Day Two:
1. Review the YouTube video of the Sounds of the Game
a. Review and assess learning with “Which is NOT something you
would hear at a Sounds baseball game?” game.
2. Gluing Caps:
a. Work in small groups of four to complete the bottle cap image
of the Sounds’ Logo.
b. Work individually to complete their trifold boards.
Story:
• One student began singing “Take me out to the Ballgame” at the top
of her voice while gluing her caps onto the canvas.
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Tennessee School for the Blind – Bob Stagner
Date:Nov’19 Feb’20
Theme: Percussion with Cups
Teaching Artist: Bob Stagner
Materials: 2x4 walnut boards cut into (5) note pentatonic scale. 3’x2.5’
resonator box/base. Various cups/cans variety of material wood, plastic,
styrofoam, aluminum, and metal.
Objectives
Cognitive-Create an original percussion piece using pentatonic scale
using an instrument designed by students.
Create resonate cups to be used by students.
Cognitive-listen to other group percussion. African Water Music,
Clapping, Gamelan Gong music. Students identify
similar patterns, tones, and techniques.
Social
Students work as individuals, groups, and solos. Take turns and build
patience with self/others.
Support each other with constructive comparisons.
Mathematics
Developed patterns using pentatonic scale. Low notes-High notes,
students give each key a number and tone color. After sound vocabulary
was established other instruments were added..bass guitar, keyboards,
voice, guitar.
Outcomes
Students improvised and composed short percussion pieces using hand
built marimba and resonate cups. As session developed other instruments
were added and solos/accompaniment featured.
Art/Music students were asked to enhance/decorate marimba.
Using African American Artist Alma Thomas as a model, students used
concentric circles and bright colorful patterns. Comparing circles of sound
to circles of material patterns.
Students used exercises in sessions to create more complex patterns and
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pieces on schools existing outdoor percussion sculpture stage.
Students used colors for resonator cups “that would pop on stage”.
Assessment
Art/Music students took a fairly open ended project of creating sound,
composition, and color and added extremely individual approach to each
session. In conducted and self-guided work each student was present.
Each was given a chance to play, conduct, and give positive feedback.
Methods of Success
Our instrument was displayed at a major Borderless Arts event and
donated to class. Students continue study of other group percussion music
and different cultures who use available resources for construction and
creativity.
Biggest Successes
Student excitement and interaction grew with each session. Methods in
our class were to be used by students on their main instruments of study.
“Titus”,a very gifted keyboardist, was a perfect example of approaching a
challenge with new thought. His improvisations were thoughtful, emotional,
simple, and complex.
Biggest Challenges
Building an instrument from a distance ,Chattanooaga to Nashville
required me to use power tools and assemble as much as possible before
sharing with class. Group had experienced pre made percussion
instruments but I wanted marimba to be a group effort. Limited time for
each session was hard, we covered as much ground as time allowed.
Students remained positive, but hands on for 20+students limited time.
Educational Moments
This class was very advanced in group play and listening. Several
observations marked the comparison of sound and textual feel. The artwork
for marimba reflected the circle of play, repetition, and rhythm.
Understanding other cultural expression with music, sound, and art was
evident.
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Whites Creek – Les Kerr and Tammy Vice
Session 1:
I.

Show visual images used in an opening power-point
presentation:

1. Images and explanation of radio, what it does and how it transmits
sound
2. Images and explanation of types of music media, starting with
phonograph records and including album labels featuring the RCA
Victor dog and gramophone image explaining the slogan “His
Master’s Voice.”
3. Photos of locations where music might be heard in person, including
the Ryman Auditorium
Using the elements above as items to illustrate songwriting, showing
participants how the idea of a song must be solid, as should the signal of a
radio station and any listening device used to hear the sound of music.
Further emphasizing sound, the facilitators asked students to name
causes of sounds and sounds they heard in everyday life and at events they
attended, such as concerts or sporting events.
II.

Ask students for ideas for a song they will write.

III.

Begin creating a logical sequence for the story the students
will tell in song.
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Session 2:
I.

Ask students for more input on words and story.

II.

Teach students the melody, print lyrics and begin singing
the song.
Session 3:
I.

Practice the song the students have written and get
them to perform the song.
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Enduring Understandings (big ideas or concepts): Teach the concept of songwriting, including lyrics and melody,
with the theme of sound with an emphasis on radio. Ultimately, the students will write a song collectively and
will perform it themselves.
Learning Outcome 1:

Learning Outcome 2:

Learning Outcome 3:

Students will learn the concept of a
Students will offer ideas, suggestions Students will write and perform
song’s creation, including the
and direction for the composition of the song they have written.
combination of words and music with a a coherent and enjoyable song.
completed song as the result.
Assessment Criteria:
Observation of process and
understanding of song structure.

Instructional Activities

1

2

3

4
5…
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Assessment Criteria:
Observation of process and
evaluation of participation in
suggesting content, including music
and lyrics.
Instructional Activities

Students were shown an
Students offered specific suggestions
interactive power-point
for a story for their song.
presentation about sound, radio
and the relationship to each in
performing and writing songs.
Students discussed existing
Students discussed where the
songs they enjoyed and
various elements they wanted to
elements that were appealing to include in the song would fit best.
them.
Students began to grasp both
the differences and continuity
between the various parts of a
song.

As a melody began to evolve,
students offered suggestions as to
the beginning, middle, end and
recurring chorus should appear.

Assessment Criteria:
Performance of completed song.

Instructional Activities
Students performed the song
they had written, “The Sounds of
Friendship and Love.” Some even
danced!
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UDL Guidelines

Unit of Study

I. Provide multiple means of REPRESENTATION– Recognition
Networks
17.

Provide options for perception

1.1 Customize the display of
information
x1.2 Provide alternatives for auditory
information
x1.3 Provide alternatives for visual
information
Provide options for language
and symbols

18.

2.1

Define vocabulary and symbols

o 2.2 Clarify syntax and structure

Arts Options:
Visual and auditory
Visual
Auditory

Arts Options:
Define elements of a song
Clarify purpose of song elements:
verse, chorus, bridge

o 2.3 Decode text and mathematical
notation
o 2.4 Promote cross-linguistic
understanding

Discuss logical combination of lyrics
and melody

x2.5 Illustrate key concepts nonlinguistically
Provide options for
comprehension

19.
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Arts Options:

x3.1 Provide or activate background
knowledge
x3.2 Highlight critical features, big
ideas, and relationships

Got students’ input into logical order
for their suggested elements into the
format of a song

x3.3

Taught the song to the students
illustrating how their words guided
the story and melody

Guide information processing

x3.4
Support memory and
transfer
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Encourage and incorporate students’
song ideas

Students practiced performing the
song and learned it

UDL Guidelines

Unit of Study

II. Provide multiple means for ACTION AND EXPRESSION - Strategic Networks
Provide options for physical
actions

20.

Arts Options:

o 4.1 Provide options in the mode of
physical response
o 4.2 Provide options in the means of
navigation
x4.3 Provide options for accessing tools
and assistive technologies
Provide options for expressive
skills and fluency

21.

Arts Options:

o 5.1 Allow choices of media for
communication
x5.2 Provide appropriate tools for
composition and problem solving
o 5.3 Provide ways to scaffold
practice and performance
Provide options for executive
functions

22.

o 6.1 Guide effective goal setting
o 6.2 Support planning and strategy
development
o 6.3 Facilitate managing information
and resources
o 6.4 Enhance capacity for monitoring
progress
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Arts Options:

UDL Guidelines

Unit of Study

III. Provide multiple means for ENGAGEMENT - Affective Networks
Provide options for recruiting
interest

23.

Arts Options:

x7.1 Increase individual choice and
autonomy
7.2 Enhance relevance, value, and
authenticity
x7.3

Reduce threats and distractions

Provide options for sustaining
effort and persistence

24.

Arts Options:

o 8.1 Heighten salience of goals and
objectives
x8.2 Vary levels of challenge and
support
x8.3 Foster collaboration and
communication
x8.4 Increase mastery-oriented
feedback
9. Provide options for self-regulation

o 9.1 Guide personal goal-setting and
expectations
o 9.2 Scaffold coping skills and
strategies

68

Arts Options:

